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1. Define bilingualism
2. Discuss the research that supports the potential for

children who are DHH to become bilingual in spoken
languages

3. Recognize some myths and facts related to bilingualism.
4. Identify strategies that help children to develop two

spoken languages.

Objectives



Bilingualism: Definition
• The use of at least two languages by 

an individual (ASHA, 2004). 

• A fluctuating system in children and 

adults whereby use of and proficiency 

in two languages may change 

depending on the opportunities to use 

the languages and exposure to other 

users of the languages. 

• A dynamic and fluid process across a 

number of domains (experience, tasks, 

topics, and time)



In the United States, 28% of preschool-age children are from households where 

a language other than English is spoken, with a wide range of languages 

represented (U.S. Census Bureau, 2008).

This increasing presence of culturally and linguistically diverse (CLD) populations 

across the United States presents the need to refine clinical practice for these 

populations. 

Importance of Bilingualism



Important Facts related to Bilingualism

 Limited research describing the experiences of 

parents from linguistically diverse backgrounds when 

deciding on communication modality and educational 

programming for children who are DHH. 

 Communication modality selected by families tends to 

follow the recommendations of professionals (i.e., 

English + sign). 

 Most families expressed interest in raising their 

children bilingual in spoken languages. 

(Steinberg, Delgado, Bain, Ruperto, & Yuelin, 2003) 



Important Facts related to Bilingualism

 Families have frequently been advised by 

professionals that children who are DHH should 

not/cannot become bilingual in spoken languages 

 English generally prescribed: “language of the 

school”

 There is a general absence of knowledge about 

current theories of bilingualism or bilingualism in 

populations with disorders

(Francis & Lam Ho, 2003; Guiberson, 2005; McConkey Robbins, Green, & Waltzman, 2004; Waltzman, McConkey Robbins, 

Green, & Cohen, 2003; Stienberg et al., 2003; Yim, 2011). 



Theoretical Framework

Bilingual bootstrapping 

‘‘refers to the idea that a bilingual child’s development in one language can be 

advanced by the other, dominant language, and/or that the two languages can 

be mutually advanced by virtue of sharing some linguistic-conceptual 

knowledge’’

(Paradis, Genesee, & Crago, 2011, p. 79)

Both theories related to Bilingualism present the idea that cross-linguistic influences may 

have a positive facilitating effect on language development.



Bilingualism and the LSL approach

Bilingual DHH children in Spain had stronger L1 development than 
monolingual children. (Guiberson, 2014)

Providing home language support could lead to higher language outcomes 
for bilingual children with hearing loss (Bunta et al, 2016)

 Support of home language could:

o Improve caregivers’ ability to implement intervention practices

oHelp caregivers’ to accept the HL diagnosis (Douglas, 2011)               









Spanglish and Code Switching
English & Spanish

 Code Switching (also called language mixing): the “use of 

elements from two languages in the same utterance or in 

the same stretch of conversation” 

 Occurs when children or adults alternate between two or 

more languages

 The most common way young children mix two languages: 

beginning a sentence in one language, then switching to 

another

(Genesee, Paradis, & Crago, 2004, p. 91; Genesee et al., 2004)



Parents/bilingual teachers are strong 
language models when they:

Use language to extend children’s original 
questions or comments 

Listen responsively to children 

Start and continue conversations that children 
are interested in 

Are intentional about supporting vocabulary 
acquisition 

Support children in remembering and talking 
about past events and personal experiences

Source: National Center on Cultural and Linguistic Responsiveness



Strategies on how to help a child learn two languages

Source: National Center on Cultural and Linguistic Responsiveness



Strategies on how to help a child learn two languages

Source: National Center on Cultural and Linguistic Responsiveness



ONE language at a time!

Parents/bilingual teachers

should plan separate

times to read a book in 

each language.
Source: National Center on Cultural and Linguistic Responsiveness



Other suggested intervention approaches

Douglas, 2011

Minority Language at Home (ML@H)

One Parent One Language (OPOL)

Time & Place (T&P): mixture of ML@H and OPOL



Video: Audiometria de Refuerzo Visual (VRA)

Learning Together

http://oirparaaprender.org/communities/learning-together.html

Communities

http://oirparaaprender.org/communities/index.html

Website

http://heartolearn.org/
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For questions or to request materials, 
please visit our website:

“Hear to Learn”

Contact Us
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